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Reading is FUN-but-MENTAL
The Special Education Teacher’s Role in Supporting Reading & Language

by Beryl Irene Bailey, Ed.D., CCC/SLP
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CLOSE Reading: Objectives

❑ Guide Special Education teachers through a framework for providing 
foundational skills and strategies that foster content acquisition.

❑ Guide Special Education teachers through a school-wide action plan 
to improve the quality of literacy and numeracy services that result in 
dramatically improved academic outcomes for all students.

❑Build capacity in Special Education teachers to provide authentic 
pedagogy that fosters the development of word meaning-context clues, 
structural analysis, and deep knowledge questioning with higher order 
thinking.

❑Support 7th-12th grade Special Education teachers in the planning of 
content-based literacy instruction inclusive of multisensory structured 
language teaching, to support struggling and striving readers and 
writers within the mainstream classroom.
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CLOSE Reading Learning Outcomes 
As a result of participating in this professional development, participants 
will demonstrate an ability to:

❑ View themselves as essential members of a team responsible for the 
literacy and numeracy growth of special education students.

❑Articulate their role in providing literacy and numeracy support for 
IEP’d students.

❑ Utilize and implement the school-wide strategies associated with 
CLOSE Reading to support students’ problem solving the meanings of 
unknown and multiple-meaning words, annotation, analysis and 
authentic discussions about complex text.

❑Access an array of text-based scaffolds to support students’ 
comprehension of complex text
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Deficits in Reading Comprehension
❑Inadequate understanding of the words used in the text

❑Inadequate background knowledge about the domains represented in 
the text

❑A lack of familiarity with the semantic and syntactic structures that 
can help to predict the relationships between words

❑A lack of knowledge about different writing conventions that are used 
to achieve different purposes via text (humor, explanation, dialogue, …)

❑Verbal reasoning ability which enables the reader to “read between the 
lines” (inferring)

❑The ability to remember verbal information(Fielding, Kerr, & Rosier, 1998 The 90% Reading Goal, 

p. 168)
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Theoretically Speaking
The deficits in reading have language demands as the root 
cause of poor reading comprehension.  Therefore, I conclude
and the research supports, that limited knowledge of words 
and language structures and their features are a few of the 
causes related to a student’s inability to 
read/comprehend(which is a skill not a subject).  Therefore, 
as educators, we must take a holistic accountability approach 
to ensuring that all children can achieve the skills of 
processing, discussing, analyzing, synthesizing, critiquing 
and thinking about complex text.  The teaching of the skill of 
reading/comprehending is not a solo event. It is the 
responsibility of everyone who carries the title of educator           
- -Beryl Irene Bailey
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5 Skills of a Strategic Reader

❑ Decode-code breaker

❑ Deconstruct-text analyzer

❑ Denote-fact finder

❑ Determine- text user

❑ Describe- text synthesizer
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Multisensory Teaching & Learning

Multisensory strategies simultaneously involve:

❑ Visual

❑ Auditory

❑ Tactile-kinesthetic sensory systems

❑Articulatory-motor components while linking 
listening, speaking, reading and writing.

(Louisa C. Moats, The Principles of Multi-Component, Structured Language Teaching-2012 International Dyslexia 
Association)
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Multisensory Teaching & Learning-
Key Components of Lesson Planning

❑Progression of structured, scientifically based, (NRP, 2000) language 
activities.  Essential components are rotated through carefully 
planned lessons on a daily basis.

❑ SPED teachers pay close attention to how they will incorporate 
different sensory systems to reinforce learning in brief and varied 
routines that motivate students and hold their attention.

❑Engage students in question-response feedback cycles.
(Louisa C. Moats, The Principles of Multi-Component, Structured Language Teaching-2012 International Dyslexia 
Association)
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Multisensory Teaching & Learning-
Theoretical Bases for Support

❑Nature of Memory-”…integrating in working memory what is being 
learned  is more easily done when the material is physically 
conjoined through both the visual and auditory modalities.”

❑Neurosciences-..”neural systems for reading are malleable and 
highly responsive to effective reading instruction.”

❑ Nature of Learning-”Active learning is the key concept.” 
“…teachers use a conscious set of metacognitive strategies to group, 
rearrange, and transfer topics of information using a common 
language to refer to [types of contextual clues, various text structures, 
…]  Creating mnemonic strategies help students remember better …

(Louisa C. Moats, The Principles of Multi-Component, Structured Language Teaching-2012 International Dyslexia 
Association)
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Multisensory Teaching & Learning-
Theoretical Bases for Support

The use of the CLOSE Reading Strategy and pencil annotations classifies as a 
multisensory language strategy.  It requires a visual, auditory and tactile-
kinesthetic (motoric) approach.

❑ Visual-text students are required to read and text dependent questions that set 
a purpose for reading. The various colors of the highlighters used to identify 
elements of text complexity.

❑Auditory-shared reading while analyzing text for complexity.  Discussion of 
text-dependent questions that set a purpose for reading. Students listen to audio-
version of text read.  Teacher reads text to students while they read.

❑Tactile-kinesthetic (motoric)- the act of highlighting the elements of complex 
text.  The use of pencil annotations to question the author or make notes of 
important aspects of text.  Responding to text dependent questions.

(Louisa C. Moats, The Principles of Multi-Component, Structured Language Teaching-2012 International Dyslexia 
Association)
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Multisensory Teaching & Learning-
Theoretical Bases for Support

Tier 1 Accommodations

Directions: Identify which state reading standards and SAT domains are 
addressed within these lessons.

❑ Review middle school prompts on text for Superstorm Sandy that 
support comprehension of text.  

❑Review Grade 9 Performance Task accommodations to support 
comprehension of text.

❑ Review lesson of Grade 11 ELA teacher and identify how the 
teacher has incorporated multisensory teaching and learning.
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How does a close read of text function 
like the digestive system?



2014 BERYL IRENE BAILEY, ED.D., CCC/SLP

How does a close read of text function like the digestive 
system?

Digestion The Digestive System

Digestion is the process by which 
food and drink are broken down 
into their smallest parts so the body 
can use them.

As food is digested, blood flows 
through the intestinal capillaries and 
picks up nutrients, such as glucose 
(sugar), vitamins and minerals.  
These nutrients are delivered to the 
body tissues by blood.

Functions of 
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In a close read of text the learner digests 
massive amounts of complex information by 
breaking the text down into text features and 
structures, vocabulary, signal words, content 
knowledge, sentence structures,  theme, 
perspective, and figurative language.  After the 
information is digested, knowledge is gained, 
delivered and stored in the Central Nervous 
System.

How does a close read of text function like the 
digestive system?
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What are the attributes of 
complex text?
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How is complex text like the muscular system?
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Complex texts, just like the muscular system, 
are language muscles that are made up of a 
myriad of structures and layers, intertwined 
to give strength to the body of what the 
author has written.  The qualitative structures 
and layers of complex texts include;

How is complex text like the muscular system?
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•Structure: Genre, organization, narration, text features & 
graphics

•Knowledge Demands: Background,  cultural, vocabulary

•Levels of Meaning: Density & complexity, figurative 
language, and purpose

•Language Convention & Clarity: Standard English, dialect

How is complex text like the muscular system?
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NEURO-bics®: The Cognitive Conditioning Workout
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NEURO-bics: the Cognitive Conditioning Workout

NEURO-bics  is a term coined by the late 
neurobiologist Lawrence Katz and Manning Rubin to 
describe mental exercises to keep the brain alert.  This 
concept was reconceptualized by Dr. Beryl Irene 
Bailey to highlight the importance of metacognition 
and conditioning the brain through the habitual use 
of CLOSE reading and higher order thinking 
questions to problem solve text and develop critical 
thinking skills using metacognition, metalinguistics 
and metanumerics.  Just like exercise is to the body, 
cognitive conditioning is to the brain.
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NEURO-bics: the Cognitive Conditioning Workout

What roles do metacognition, 
metalinguistics and metanumerics
play in conducting a close read?

What is metacognition?

What are metalinguistics and 
metanumerics?
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NEURO-bics: the Cognitive Conditioning Workout

“Metacognition is the unique human capacity to 
know what we know and what we don’t know.  It is 
our ability to plan a strategy for producing 
information we need, to be conscious of our own 
steps during the act of problem solving, and to 
reflect on and evaluate the productiveness of our 
own thinking.” 

(Bean & Swan in Collins-Block & Mangieri, 2006 p. 204)
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NEURO-bics: the Cognitive Conditioning Workout

Task: Read paragraphs 1 & 2 of Superstorm Sandy and approximate
how many dozens of people died.  Explain how you arrived at your 
answer.  Use your metatextual markers and highlight the key 
details used to help you solve the problem.
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NEURO-bics: the Cognitive Conditioning Workout

“Metalinguistic knowledge is  specific 
type of metacognitive knowledge 
representing awareness of the structure 
and function of language.” 

(Carol Westby, Handbook of Language & Literacy, 2006 p. 403)
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NEURO-bics: the Cognitive Conditioning Workout

Task: Conduct a CLOSE read of paragraph 3 and identify two 
words that contain roots that signal measurement.  Determine the 
meanings of the words using structural analysis.
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NEURO-bics: the Cognitive Conditioning Workout

Task:  Identify the root that signals time.  
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NEURO-bics: the Cognitive Conditioning Workout

Vocabulary Bingo
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NEURO-bics: the Cognitive Conditioning Workout

“Metanumeric knowledge is  specific type of 
metacognitive knowledge (coined by Dr. 
Bailey) representing an awareness of the 
various structures and interpretations of 
quantifiable and quantitative information .” 

Beryl Irene Bailey, 2016
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NEURO-bics: the Cognitive Conditioning Workout
As of Nov.1, about 4.7 million people in 15 states were without 
electricity, down from nearly 8.5 million a day earlier.  Subway 
tunnels in Lower Manhattan remained flooded, but some lines had 
resumed service.  Airlines, which had cancelled more than 15,000 
flights around the world, were returning to normal schedules.  
Most gas stations in New York City and New Jersey were closed 
because of power shortages and depleted fuel supplies.  Long lines 
formed at gas stations that were expected to open.
The word depleted in this context most nearly means __________________.

a) burned

b) drained

c) decreased

d) extensive
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NEURO-bics: the Cognitive Conditioning Workout
As of Nov.1, about 4.7 million people in 15 states were without 
electricity, down from nearly 8.5 million a day earlier.  Subway 
tunnels in Lower Manhattan remained flooded, but some lines had 
resumed service.  Airlines, which had cancelled more than 15,000 
flights around the world, were returning to normal schedules.  
Most gas stations in New York City and New Jersey were closed 
because of power shortages and depleted fuel supplies.  Long lines 
formed at gas stations that were expected to open.
The word depleted in this context most nearly means __________________.

a) burned

b) drained

c) decreased

d) extensive
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NEURO-bics: the Cognitive Conditioning Workout

Superstorm Sandy
Directions: You will work in groups for this activity.  Conduct a 
CLOSE read of the article provided.  Highlight, and annotate 
vocabulary that represents ordinal (rank) and cardinal (quantity) 
numbers, operations and measurements.  Use the table below to chart 
your annotations.
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How to conduct a CLOSE Read of text

Vocabulary

Key Details

Text Structure

DR. BERYL IRENE BAILEY 35



How to conduct a CLOSE Read of text

First Reading-Search for Vocabulary

Highlight 
words or 
phrases that 
are unknown

Highlight 
words that 
include affixes 
(prefixes/root 
words, e.g. )

Highlight 
figurative 
language 
(idioms, 
metaphors etc.)

Highlight 
polysemous
words-many 
meanings (e.g. 
spot, meaning 
stain or to see)

DR. BERYL IRENE BAILEY 36



Students Annotating Text using Meta-Textual 
Markers
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Conducting a Close Read-CHECK
L.4 Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases by using context 
clues, analyzing meaningful word parts, and 
consulting general and specialized reference materials 
as appropriate.
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Conducting a Close Read-CHECK
R.4 Interpret words and phrases as they are used in a 
text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word 
choices shape meaning and tone.
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Conducting a Close Read-CHECK
Check for unknown vocabulary, multiple-meaning 
words, words that include roots or affixes and figurative 
language.

“ When students see words in print, they must
isolate the roots, prefixes and suffixes of words, 
retrieve the meanings of these elements, and 
integrate the meanings of the elements to determine 
the meaning of the words.”  (Carol Westby, 2006 p. 404)

“ Awareness of semantic relationships among words 
also contributes to comprehension.” (Carol Westby, 2006 p. 404)
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Steps for using Context Clues to Determine the Meanings of Unknown Words 
 

   

  Re-read the sentences before  

  & after the unknown word. 

 
 
 

• Examine  or look at the pictures 
• Examine the context clues (Key & signal words)  

• Examine word parts ( prefixes, suffixes, root words) 

that can help you to figure out (infer) the meaning of 

the unknown word.   

 

   Analyze or think about the context clues and  

   connect what you know about them to what  

   the author has written and think  about a possible  

   meaning for the unknown word. 
 

 

 

   Determine or decide if you have figured out the  

    correct meaning by substituting (putting) your  

    meaning in the sentence.  Determine what  

    type of context the word was in (synonym,  

     compare, or description ...definition) (See FACADES)  

 

© 2010 Beryl Irene Bailey, Ed.D., CCC/SLP 
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Conducting a Close Read -LOOK
R.1 Read closely to determine what the text says 
explicitly and to make logical inferences from it; cite 
textual evidence when writing or speaking to support 
conclusions drawn from the text.

R.6 Assess how point of view or purpose shapes the 
content and style of a text.
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Conducting a Close Read -LOOK
Look for key ideas and details 

Look for how key details are provided

Look for the author’s/illustrator’s viewpoint

“The adoption of the new standards and the focus on text 
complexity requires that students understand what the 
author says[illustrator shows] and be able to defend their 
opinions and ideas with evidence from the text 
[illustration].”                                                   
(Fisher, Frey & Lapp, Text Complexity, Raising Rigor in Reading, 2012 p. 108)
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Conducting a Close Read -OBSERVE
R.5 Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions of 
the text (e.g. a section, chapter, scene, or stanza) relate 
to each other and the whole.

R.7 Integrate and evaluate content presented in diverse 
formats and media, including visually and 
quantitatively as well as in words.
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Conducting a Close Read -OBSERVE
Observe-book and text features (characters, setting, 
problem, photographs, captions, diagrams, charts, 
illustrations, maps, rhymes, stanzas, patterns)

“ [Students] need to identify the organization 
of texts and use the information to assist them 
in comprehending the relationships among 
elements of the texts. ” (Carol Westby, 2006 p. 404)



2014 BERYL IRENE BAILEY, ED.D., CCC/SLP

Conducting a Close Read –STUDY & SEEK 
R. 5 Analyze the structure of texts, including how specific 
sentences, paragraphs, and larger portions of the text (e.g. a 
section, chapter, scene, or stanza) relate to each other and the 
whole.

L.3 Apply knowledge of language to understand how 
language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully 
when reading or listening.
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Conducting a Close Read –STUDY & SEEK  

Study how the sentences and text are structured.

Seek out signal words.

“ [Students] they must also have knowledge of the 
discourse structures or the superstructure organization 
for different genres (narrative and 
expository[sequence, chronology-time order 
descriptive, compare-contrast, cause-effect, problem-
solution etc]) and linguistic signals for these patterns 
or relationships ”       
(Carol Westby, Handbook of Language & Literacy 2006 p. 404)
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Conducting a Close Read-EXAMINE 
R.2 Determine central ideas and themes of a text and 
analyze their development; summarize the key 
supporting details and ideas.

R.3 Analyze how and why individuals, events, and 
ideas develop and interact over the course of the text.

R.4 Interpret words and phrases as they are used in a 
text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word 
choices shape meaning and tone.
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Conducting a Close Read-EXAMINE 
R.8 Delineate and evaluate the argument and specific 
claims in a text, including the validity of the reasoning 
as well as the relevance and sufficiency of the 
evidence.

R.9 Analyze how two or more texts address similar 
themes or topics to build knowledge or to compare the 
approaches the authors take.

L.5 Demonstrate understanding of figurative 
language, word relationships, and nuances in word 
meanings.
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Conducting a Close Read-EXAMINE
Examine the level of reasoning required to infer the 
author’s purpose and message.

“  By annotating texts, whether informational, 
persuasive or narrative, students learn to slow 
down their reading to mine the depths of the 
concepts, arguments, and metaphors used by the 
writer.” Look for examples of literary devices.

(Fisher, Frey, & Lapp, Text Complexity, Raising Rigor in Reading, 2012 p. 114)


