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CLOSE Reading: Objectives

❑Guide educators through a close and critical analysis of 
visual text

❑Build capacity in educators to provide authentic 
pedagogy that fosters the development of deep knowledge 
questioning with higher order thinking

❑Support K-8th grade educators in the planning of 
content-based literacy instruction to support struggling 
and striving readers and writers
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CLOSE Reading Learning Outcomes 
As a result of participating in this professional 
development, participants will demonstrate an ability to:

❑Communicate meta-textually during close reading to 
support problem solving the meanings of unknown words, 
annotation, analysis and authentic discussions about 
complex text

❑Assess text for qualitative levels of complexity

❑Access an array of text-based scaffolds to support 
students’ comprehension of complex text
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Deficits in Reading Comprehension
❑Inadequate understanding of the words used in the text

❑Inadequate background knowledge about the domains represented in 
the text

❑A lack of familiarity with the semantic and syntactic structures that can 
help to predict the relationships between words

❑A lack of knowledge about different writing conventions that are used to 
achieve different purposes via text (humor, explanation, dialogue, …)

❑Verbal reasoning ability which enables the reader to “read between the 
lines” (inferring)

❑The ability to remember verbal information(Fielding, Kerr, & Rosier, 1998 The 90% Reading 

Goal, p. 168)
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Theoretically Speaking
The deficits in reading have language demands as the root 
cause of poor reading comprehension.  Therefore, I conclude 
and the research supports, that limited knowledge of words and 
language structures and their features is the cause of an 
inability to read/comprehend(which is a skill not a subject).  
Therefore, as educators, we must take a holistic accountability 
approach to ensuring that all children can achieve the skills of 
processing, discussing, analyzing, synthesizing, critiquing and 
thinking about complex text.  The teaching of the skill of 
reading/comprehending is not a solo event. It is the 
responsibility of everyone who carries the title of educator 

-Beryl Irene Bailey
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How does a close read of text function like 
when a doctor gives you a physical 

examination?
In a physical examination the 
doctor checks every part of 
your body to see if everything 
is working.  The doctor checks 
your eyes, ears, mouth, tonsils 
and throat.  The doctor also 
checks your heart beat with a 
stethoscope.  He checks your 
reflexes by tapping on your 
knees.
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What are the attributes of 
complex text?
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How is complex text like the muscular system?
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Complex texts, just like the muscular system, 
are language muscles that are made up of a 
myriad of structures and layers, intertwined to 
give strength to the body of what the author 
has written.  The qualitative structures and 
layers of complex texts include;

How is complex text like the muscular system?
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•Structure: Genre, organization, narration, text features & 
graphics

•Knowledge Demands: Background,  cultural, vocabulary

•Levels of Meaning: Density & complexity, figurative 
language, and purpose

•Language Convention & Clarity: Standard English, 
dialect

How is complex text like the muscular system?
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How to conduct a CLOSE Read of text

Vocabulary

Key Details

Text Structure
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How to conduct a CLOSE Read of text

First Reading-Search for Vocabulary

Highlight 
words or 
phrases that 
are unknown

Highlight 
words that 
include affixes 
(prefixes/root 
words, e.g. )

Highlight 
figurative 
language 
(idioms, 
metaphors etc.)

Highlight 
polysemous
words-many 
meanings (e.g. 
spot, meaning 
stain or to see)
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Messages from students about CLOSE Reading
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Conducting a Close Read-CHECK
Reading Standard 4

Interpret words and phrases as they are used in a text, including 
determining technical, connotative, and figurative meanings, and analyze 
how specific word choices shape meaning or tone.

❑Determine the meanings of words and phrases as they are used in a 
text, distinguishing literal from nonliteral language. RL. 3:4

❑ Determine the meaning of general academic and domain-specific 
words and phrases in a text relevant to grade 3 topic or subject areas. 
Grade RI. 3:4
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Conducting a Close Read-CHECK
Language Standard 4

Determine or clarify the meaning of unknown and multiple meaning words 
and phrases based on grade 3 reading content, choosing flexibly from a range of 
strategies. L 3:4

❑ Use sentence-level context as a clue to the meaning of a word or phrase.

❑Determine the meaning of the new word formed when a known affix is 
added to a known word (e.g. agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, heat/preheat).

❑Use a known root word as a clue to the meaning of an unknown word with 
the same root (e.g. company, companion). 

❑Use glossaries or beginning dictionaries, both print and digital, to
determine or clarify the precise meaning of key words and phrases.
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Conducting a Close Read-CLOSE
Language Standard 5

Demonstrate understanding of word relationships and 
nuances in word meanings.

❑ Demonstrate understanding of word relationships and 
nuances in word meanings.
❖Distinguish the literal and nonliteral meanings of words and phrases 

in context (e.g. take steps).
❖Identify real-life connections between words and their use (e.g. 

describe people who are friendly or helpful).
❖Distinguish shades of meaning among related words that describe 

states of mind or degrees of certainty (e.g. knew, believed, suspected, 
heard, wondered). L 3:5
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Conducting a Close Read-CHECK

Check for unknown vocabulary, multiple-meaning words, 
words that include roots or affixes and figurative language.

“ When students see words in print, they must isolate 
the roots, prefixes and suffixes of words, retrieve the 
meanings of these elements, and integrate the 
meanings of the elements to determine the meaning of 
the words.”  (Carol Westby, 2006 p. 404)

“ Awareness of semantic relationships among words 
also contributes to comprehension.” (Carol Westby, 2006 p. 404)
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Steps for using Context Clues to Determine the Meanings of Unknown Words 
 

   

  Re-read the sentences before  

  & after the unknown word. 

 
 
 

• Examine  or look at the pictures 
• Examine the context clues (Key & signal words)  

• Examine word parts ( prefixes, suffixes, root words) 

that can help you to figure out (infer) the meaning of 

the unknown word.   

 

   Analyze or think about the context clues and  

   connect what you know about them to what  

   the author has written and think  about a possible  

   meaning for the unknown word. 
 

 

 

   Determine or decide if you have figured out the  

    correct meaning by substituting (putting) your  

    meaning in the sentence.  Determine what  

    type of context the word was in (synonym,  

     compare, or description ...definition) (See FACADES)  

 

© 2010 Beryl Irene Bailey, Ed.D., CCC/SLP 
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NEURO-bics: Cognitive Conditioning
“When Cesar and his family arrived in California, 250, 000 

migrant workers were already there.  Many had lost their farms 
due to dry, hot weather [drought].”    (Word Meaning DOK L2)

Circle the picture that does not depict or show drought.

Drought

21

http://www.google.com/imgres?imgurl=http://images.clipartpanda.com/carbon-clipart-cub_carbon_lesson01_clipart1web.jpg&imgrefurl=http://www.clipartpanda.com/categories/deforestation-clipart&h=180&w=188&tbnid=9Z6Xzbw4x1QYPM:&docid=hyeAzMkg6xYk3M&ei=_-VIVrLuEsHMeMTLq-AI&tbm=isch&ved=0CHMQMygzMDNqFQoTCPLp67udk8kCFUEmHgodxOUKjA
http://www.google.com/imgres?imgurl=http://www.cliparthut.com/clip-arts/79/cartoon-rain-cloud-clip-art-79842.jpg&imgrefurl=http://www.cliparthut.com/clip-art-or-rain-drought-clipart.html&h=361&w=425&tbnid=RuyM0X5Km2guHM:&docid=_bVyfkwR3_cdLM&ei=NeZIVui_DoG9edL5vogO&tbm=isch&ved=0CEQQMyhBMEE4ZGoVChMIqK7H1Z2TyQIVgV4eCh3SvA_h
http://www.gettyimages.com/detail/illustration/drought-royalty-free-illustration/165955251
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1.The author writes, “Cèsar and his five brothers and 

sisters helped worked the farm and run the family 

grocery store.” (Word Meaning DOK L2)

The word run in this context most nearly 

means_______.

a)fill a bath with water

b)be in charge, manage

c)take someone somewhere in a car

d)move at a speed faster than a walk
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Conducting a Close Read -LOOK
Reading Standard 1

Read closely to determine what the text says explicitly and to 
make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the 
text.

❑Ask and answer questions to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers. 
RL3:1

❑Ask and answer questions to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers. 
RI 3:1
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Conducting a Close Read -LOOK
Look for key ideas and details 

Look for how key details are provided

Look for the author’s/illustrator’s viewpoint

“The adoption of the new standards and the focus on text 
complexity requires that students understand what the author 
says[illustrator shows] and be able to defend their opinions 
and ideas with evidence from the text [illustration].”                                                   
(Fisher, Frey & Lapp, Text Complexity, Raising Rigor in Reading, 2012 p. 108)
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Key Details DOK L1
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Conducting a Close Read -OBSERVE
Reading Standard 7

Integrate and evaluate content presented in 
diverse media and formats, including visually 
and quantitatively, as well as in words.
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Conducting a Close Read -OBSERVE
Reading Standard 7

❑ Explain how specific aspects of a text’s illustrations 
contribute to what is conveyed by the words in a story 
(e.g. create mood, emphasize aspects of a character or 
setting). RL 3:7

❑Use information gained from illustrations (e.g. maps, 
photographs) and the words in a text to demonstrate 
understanding of the text (e.g. where, when, why, and 
how key events occur). RI 3: 7
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Conducting a Close Read -OBSERVE
Observe-book and text features (characters, setting, 
problem, photographs, captions, diagrams, charts, 
illustrations, maps, rhymes, stanzas, patterns)

“ [Students] need to identify the organization 
of texts and use the information to assist 
them in comprehending the relationships 
among elements of the texts. ” (Carol Westby, 2006 p. 404)
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Text Structures & Features DOK L2
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Conducting a Close Read –STUDY & SEEK 
Reading Standard 3 

Analyze how and why individuals, events, and ideas develop and 
interact over the course of a text.

❑ Describe characters in a story (e.g. their traits, motivations, or 
feelings) and explain how their actions contribute to the sequence 
of events. RL 3:3

❑Describe the relationship between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in a 
text, using language that pertains to time, sequence and 
cause/effect. RI 3:3
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Conducting a Close Read –STUDY & SEEK 
Reading Standard 5 

Analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g. section, chapter, scene, 
or stanza) relate to each other and the whole.

❑ Refer to parts of stories, dramas, poems when writing or speaking 
about text, using terms such as chapter, scene, and stanza; describe
how each successive part builds on earlier sections. RL 3:5

❑Use text features and search tools (e.g. key words, sidebars, 
hyperlinks) to locate information relevant to a given topic efficiently. 
RI 3:5
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Conducting a Close Read –STUDY & SEEK  

Study how the sentences and text are structured.

Seek out signal words.

“ [Students] they must also have knowledge of the 
discourse structures or the superstructure 
organization for different genres (narrative and 
expository[sequence, chronology-time order 
descriptive, compare-contrast, cause-effect, problem-
solution etc]) and linguistic signals for these patterns 
or relationships ”       
(Carol Westby, Handbook of Language & Literacy 2006 p. 404)
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Text Structure- DOK L 2
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Conducting a Close Read-EXAMINE 
Reading Standard 2

Determine central ideas or themes of a text and analyze
their development, summarize the key supporting 
details and ideas.

❑ Recount stories, including fables, folktales, and myths 
from diverse cultures; determine the central message, 
lesson, or moral and explain how it is conveyed through 
key details in the text. RL 3:2

❑Determine the main idea of a text, recount key details 
and explain how they support the main idea. RI 3:2

determine
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Conducting a Close Read-EXAMINE 
Language Standard 5

Demonstrate understanding of word relationships and 
nuances in word meanings.

❑ Demonstrate understanding of word relationships and 
nuances in word meanings.
❖Distinguish the literal and nonliteral meanings of words and phrases 

in context (e.g. take steps).
❖Identify real-life connections between words and their use (e.g. 

describe people who are friendly or helpful).
❖Distinguish shades of meaning among related words that describe 

states of mind or degrees of certainty (e.g. knew, believed, suspected, 
heard, wondered). L 3:5
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Conducting a Close Read-EXAMINE
Examine the level of reasoning required to infer the 
author’s purpose and message.

“  By annotating texts, whether informational, 
persuasive or narrative, students learn to slow 
down their reading to mine the depths of the 
concepts, arguments, and metaphors used by the 
writer.” Look for examples of literary devices.

(Fisher, Frey, & Lapp, Text Complexity, Raising Rigor in Reading, 2012 p. 114)
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Using text and text features, elaborate on how the author lets the 
reader know that Cesar Chavez demonstrated perseverance and 
did not easily give up. Text Structures & Features/Reasoning & Evaluation (DOK L3)
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